Beachcroft Sessions

End of year report 2023

Introduction:

This project report details all sessions, outcomes and impacts of the sessions from 2022-2023. There
were two projects working with the same group of young people in school (KS3- Year 11) and after
school ( Year 10 & 11). The In School Project took place during the school timetable which started in
September focusing on creative writing, drama and poetry and the After School project took place
after school on Tuesdays focusing more on leadership skills.

-41 participants across both Beachcroft projects over the year .
In School proj

No of sessions: 35
No of students: 8-12 (KS3) 6-8 (year 10/11)

23/09/2022 14/12/2022 29/03/2023
28/09/2022 11/01/2023 05/04/2023
05/10/2022 18/01/2023 12/04/2023
12/10/2022 25/01/2023
19/10/2022 03/05/23
26/10/2022 01/02/2023 10/05/23
08/02/2023 17/05/23
02/11/2022 15/02/2023 24/05/23
09/11/2022 22/02/2023
16/11/2022 07/06/23
23/11/2022 01/03/2023 14/06/23
30/11/2022 08/03/2023 21/06/23
15/03/2023 28/06/23
07/12/2022 22/03/2023
After School ion

No of sessions: 14 sessions
No of students: 5-7 (year 10 & 11))
Dates: April 25th ( introductory/sign up session)
April 27th & May 4th
May 2nd, 9th, 16th, 23rd
June 6th, 13th, 20th,27th
July 4th, 11th, 18th ( final day)



Summary:

In School Project-

This project aimed to provide a creative and supportive outlet for at-risk youth at Beachcroft through
the use of poetry, creative writing and drama games. The project focused on enhancing their
self-esteem, communication skills, emotional regulation, and fostering a sense of belonging and
achievement.

After School Project-

This project aimed to focus on leadership skills providing and equipping the students with transferable
skills as well as peer to peer support and facilitation training. The drama workshop facilitation training
sessions provided an environment that inherently encouraged the development of leadership skills
among the Year 10 and 11 students, giving them experience and opportunities in facilitation that they
can later use in their future careers and an extracurricular activity that will benefit them with searching
for jobs or going on to higher education.

Objectives:

In School Project

-Enhance Self-Expression: To provide a platform for students to express their thoughts, emotions, and
experiences through poetry and drama.

-Improve Communication Skills: To develop effective verbal and non-verbal communication skills
among the participants.

-Boost Self-Confidence: To build self-confidence by encouraging participants to share their work and
ideas in a safe and supportive environment.

-Promote Emotional Regulation: To teach participants how to identify, manage, and express their
emotions in healthy ways.

-Cultivate Collaboration: To foster teamwork and collaboration among participants through group
activities and performances.

After School Project

-Leadership skills: To develop the students skills in leading, including foundational drama and
leadership skills

-Build Self Confidence and Inspire others: To take on leadership roles and boost students' confidence
in their abilities to guide and inspire others.



-Problem-Solving: To lead improvisations and develop decision-making skills honing
their problem-solving abilities.

-Responsibility: To handle tasks and mentoring newcomers to instil a sense of responsibility and
accountability.

-Communication: To lead activities and scenes that will improve their communication skills, both in
directing others and articulating their ideas, providing feedback and support using active listening
skills.

- Personal Growth: To support students' personal development by nurturing their self-confidence,
communication abilities, and emotional expression.

-Teamwork and Collaboration: To encourage students to work collaboratively in drama activities,
promoting teamwork and enhancing interpersonal skills.

Activities and Progress:

In School Project

- Workshops: Weekly workshops were conducted, alternating between poetry and drama sessions.
These workshops included ice-breakers, writing prompts, improvisation exercises, and group
performances.

-Individual and Group Projects: Participants were encouraged to work on personal poetry pieces and
collaborate on short drama pieces. This allowed them to apply what they learned in creative ways.

-Final sharing: Towards the end of the project, a sharing was organised as a collaborative show
between the WOC team and the teacher who is a Poet and the lead English teacher through creative
writing, participants showcased their poems and drama performances to an audience of peers,
teachers, and parents on 6th July 2023.

-Reflection Sessions: Regular reflection sessions were conducted to allow participants to discuss their
progress, challenges, and personal growth, fostering a sense of accountability and self-awareness.

Both Projects:

- Workshops: Consisting of warm-ups, drama games, skill-building exercises, and collaborative
activities.

-Leading Warm-Ups and Activities : Students were gradually entrusted with leading warm-up
exercises and drama activities. This allowed them to take charge of a group and guide their peers



through various exercises. As they assumed this role, they learned to manage the
group's energy, engagement, and participation.

-Taking Initiative:

Throughout the workshops, students were encouraged to share their ideas for improvisation
scenarios, creative scenes, or warm-up exercises. This encouraged them to take initiative, contribute
to the session's direction, and demonstrate leadership by actively engaging in the planning process.

-Skill Progression: The training curriculum was designed to gradually build students' drama skills,
starting with basic exercises and advancing to more complex scenes and improvisations.

-Personal Development Focus: Special attention was given to boosting students' self-esteem,
encouraging them to step out of their comfort zones, and providing a safe space for emotional
expression.

After School Project:

-Collaborative Decision-Making:

During improvisation exercises and group scenes, students had to make quick decisions and work
collaboratively. They learned how to negotiate ideas, listen to others' suggestions, and contribute
constructively to the creative process. This process of shared decision-making honed their teamwork
and leadership abilities.

-Directing and Teaching

In preparing for the final performance, students were given the opportunity to direct and practice
hosting the sharing. This experience required them to guide their fellow participants, provide direction,
and make creative choices. They developed skills in articulating their vision and managing a group of
performers.

-Providing Feedback and Support and Conflict resolution:

As students observed each other's performances and participated in feedback sessions, they learned
to provide constructive criticism and positive reinforcement. This process of giving and receiving
feedback fostered a sense of responsibility for one another's growth and development, nurturing
leadership qualities such as empathy and effective communication. They also had the opportunity to
self reflect on their own progress during the sessions.

-Leading Reflection and Discussions:

At the end of each session, students were often given the opportunity to lead reflection activities or
discussions about the day's activities. This required them to guide the conversation, encourage
participation, and facilitate meaningful dialogue among their peers.

-Supporting Newcomers:



As the sessions progressed, students who had been attending regularly were 'Qp/:? R
encouraged to mentor and support newcomers. They provided guidance, shared AOR SOt
their experiences, and helped integrate new participants into the group, showcasing

their leadership and inclusivity.

-Conflict Resolution:

Students were encouraged to speak freely about their own experiences at schools and relationships
with teachers, providing healthy suggestions as to how the relationship between students and
teachers could be improved. They also reflected on their own behaviour taking accountability for their
own actions and making steps towards making positive changes.

Outcomes and Impact (In school Project) :

-Improved Self-Expression: Participants demonstrated increased confidence in expressing their
thoughts and emotions, both in writing and on stage.

-Enhanced Communication: Better communication skills were observed among participants, leading
to improved interactions with peers and teachers.

-Increased Self-Confidence: Several participants exhibited heightened self-esteem and a willingness
to take on leadership roles during workshops and performances.

-Positive Emotional Expression: Participants reported feeling more equipped to manage their
emotions and use creative outlets as a means of emotional release.

-Stronger Bonds: Collaborative activities fostered a sense of belonging and unity among participants,
contributing to a positive classroom environment.

Outcomes and Impact (After school Project):

-Enhanced Drama Skills: Participants demonstrated significant growth in drama skills, from improved
stage presence to enhanced improvisation abilities.

-Boosted Self-Confidence: Many students reported feeling more confident in expressing themselves
on stage and in group settings.

-Improved Communication: Participants showed better articulation, voice projection, and active
listening during group activities and performances.

-Strengthened Relationships: The collaborative nature of drama activities contributed to improved
teamwork and stronger peer relationships.

-Successful Performance: The final performance showcased students' progress and received positive
feedback from the audience, highlighting their newfound skills and confidence.



INTERCULTURAL
ARTS
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-Career Readiness: Effective communication, teamwork, creative problem-solving, /p/:?@;e suﬁ\h\g
and public speaking are essential skills in virtually any profession. Students who
developed these skills through drama are better prepared to excel in job interviews, presentations,
and team environments.

-Confident Expression: The ability to express themselves confidently and authentically will serve
students well in personal and professional interactions. Whether they're advocating for themselves,
presenting ideas, or building relationships, the confidence developed in drama will be invaluable.

-Leadership Qualities: The leadership experiences gained in the drama sessions will empower
students to take on leadership roles in various contexts. They may become effective team leaders,
mentors, or community organisers, drawing on their ability to guide, inspire, and collaborate with
others.

-Adaptability and Resilience: The improvisational nature of drama activities cultivates adaptability and
resilience, enabling students to navigate unexpected challenges and changes with grace and
flexibility.

-Social and Emotional Intelligence: Drama fosters emotional awareness, empathy, and an
understanding of diverse perspectives. These qualities contribute to students' ability to build
meaningful relationships and navigate complex social situations.

-Creative Thinking: The creative thinking skills honed in drama will support innovative problem-solving
and outside-the-box thinking in various life situations.

Overall, the impact of the drama workshop sessions extends far beyond the immediate school
context, equipping students with a toolkit of skills and experiences that will enhance their personal
growth, academic success, and future endeavours.

Challenges (both In school and After School projects):
-Engagement: Maintaining consistent engagement was a challenge for some participants due to
varying levels of interest and external factors.

-Behaviour issues: Often at times students would find themselves removed from the session by
disengaging and fighting amongst peers, this was usually affected by issues fostered throughout the
day or personal issues outside the school.

-Support from staff : Sometimes the lack of support from the staff at the school made it harder for the
WOC team to lead and control the groups behaviours, lack of leadership and authority made the
session difficult to manage.

-Attendance: Ensuring consistent attendance was a challenge due to various factors such as personal
commitments, moving schools, being removed from school and external responsibilities.



Lessons Learned (both In school and After School projects):

- Tailored Approach: Acknowledging individual interests and learning styles is crucial for
engaging and empowering participants effectively.

- Flexibility: Adapting activities based on participants' feedback and needs promotes a more
inclusive and effective program.

- Long-Term Support: Providing follow-up support and opportunities for continued creative
expression can help sustain the positive impact beyond the project's duration.

- Collaboration: Between school staff and WOC Team would prevent the behaviour issues

- Communication: Between school staff and WOC team if stronger would cause less disruption
and better engagement.

Impact Assessment Report: Baselines, 1 to 1’s, self reported data, interviews and
observations for both In School and After School Projects

This report presents an in-depth analysis of the impact of the project on this year's participants. The
assessment is based on a combination of self-reported data from the participants, reports provided by
the Project Director, Bruno, as well as interviews and observations conducted during project sessions.
The assessment utilises the objectives outlined by the Pan project objectives to measure the success
of the initiative, specifically focusing on improved confidence, enhanced communication/expression
skills, and increased engagement in creative activities.

Objective 1: Improved Confidence:

Data Collection:

Self-reported data revealed that 85% of participants reported feeling more confident in expressing
their thoughts and emotions through poetry and drama activities. Interviews with participants further
emphasised this point, with many stating that the positive feedback received during open mic events
and group performances significantly boosted their self-esteem.

Observations and Reports:

Project sessions often witnessed participants who initially hesitated to share their work gradually
becoming more willing to participate and even take on leadership roles. The Project Director's reports
indicated a noticeable increase in overall confidence levels among participants throughout the
duration of the project.

Objective 2: Improved Communication/Expression Skills:

Data Collection:

Participant surveys indicated that 90% of the participants felt that their communication and expression
skills had improved since joining the project. In interviews, participants highlighted how the various
writing prompts, improvisation exercises, and performance opportunities had helped them articulate
their thoughts more effectively.



INTERCULTURAL
ARTS
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Observations and Reports: FOR SoT\™

Observations during the drama sessions revealed a significant improvement in participants'
non-verbal communication skills, such as body language and facial expressions, as they engaged in
various role-playing activities. The Project Director's reports mentioned instances when the students
had trips booked which meant no in school activity but they would still attend the after school
activities. The session also helped them with their GCSE studies, with reports mentioning that the
students felt more comfortable and confident taking the exams due to the in school and after school
sessions.

Objective 3: Increased Engagement in Creative Activities:
Data Collection:

Observations and Reports:

Session observations highlighted a shift in participant attitudes from passive engagement to active
participation. The previously quiet participants were seen enthusiastically volunteering for activities
and openly collaborating with peers during group projects, also taking lead in running some of the
drama games and becoming more confident performing within the group. The Project Director's
reports also indicated a significant increase in attendance rates as the project progressed.

Conclusion:

The project has successfully achieved its objectives as outlined by the Pan project, objectives
resulting in improved confidence, communication/expression skills, leadership skills, valuable drama
skills, personal development opportunities, and collaborative experiences and increased engagement
in creative activities among the participants. The combined analysis of self-reported data,
observations, and Project Director reports consistently demonstrated positive outcomes in these
areas. The participants' testimonials, the evolution of their active involvement in sessions, and their
notable growth in self-confidence and communication skills underscore the project's effectiveness.
These results reinforce the value of incorporating arts-based interventions into educational settings,
particularly for at-risk youth. This project not only succeeded in achieving its goals but also provided a
transformative experience that holds the potential for continued positive impact beyond the project's
scope.

Some of the words mentioned in assessment:

Self confidence, self love, persistence, bravery, compassion, empathy, alchemy, creativity,
expansion, future goals, love, happiness, enjoyment, truth, drive, growth

Participation (Attendance):
In School and After School
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Detailed Analysis: Throughout the project duration, we recorded attendance data for 'Qp/:? R
each session. On average, 75% of registered participants attended each session. Of AOR SOt
these attendees, approximately 60% were consistent in their attendance, while the

remaining 40% attended intermittently. Some participants left the programme after a few sessions,
primarily due to personal or family circumstances,some tragic circumstances such as fighting and
street crime, moving away and conflicting responsibilities. Other students had either been removed
from the school or moved on to another school.

Recruitment Process: Recruitment was primarily conducted through collaboration with the PRU staff,
who identified potential participants based on their academic and behavioural needs.Letters and
announcements were distributed within the PRU, and interested students were encouraged to sign
up. While the recruitment process yielded a satisfactory initial response, there were limitations in
reaching out to potential participants who might have benefited due to the PRU's unique environment.

Attendance Reflection and Improvement ( both projects):

Attendance was impacted by a combination of factors, including personal circumstances, scheduling
conflicts, and the transient nature of the PRU setting. To improve attendance and increase
engagement in the future, we recommend the following approaches:

-Flexible Scheduling:Considering participants' schedules and offering varied session timings to
accommodate their availability could encourage more consistent attendance.

- Incentives: Providing small incentives or recognition for regular attendance and active participation
could motivate participants to commit to the program. We did provide incentives and certificates at the
end of the programme.

-Attendance Strategies: Implementing strategies to address attendance challenges, such as flexible
scheduling or incentives, could help ensure a more consistent presence.

Evaluation Methodolo both projects):

Our evaluation approach was designed to capture a comprehensive view of the project's impact while
ensuring inclusivity and sensitivity to participants' needs. The methodology included:

Evaluation of the project's impact was conducted through:

-Observations: Weekly observations by the facilitators tracked participants' engagement, growth, and
interpersonal dynamics.

-Participant Feedback: Regular feedback sessions allowed students to share their experiences,
challenges, and suggestions for improvement.

-Performance Reception: The final performance served as a means of evaluating participants'
progress and gauging audience reactions.
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-Weekly Observational Session Notes: These notes were taken during project 'szp@ R
sessions by the entire team and discussed with the Project Director to gain insights FOR SOt
into participants' engagement, progress, and challenges.

- Monthly Observations by Project Manager: Myself, the project manager conducted monthly
observations to assess the consistency of the project's implementation and to monitor any changes in
participants' attitudes.

-Biannual Observational Monitoring: The Project Director and Artist Facilitators conducted biannual
evaluations, focusing on outcomes and participant interactions.

-Biannual Group Reflection and Self-Evaluative Activities: These activities allowed participants to
reflect on their own progress and the project's impact, fostering ownership and self-awareness.
-Annual Case Studies: In-depth case studies of selected participants provided a deeper
understanding of individual journeys, challenges, and growth.

-Ad-Hoc Discussions: Informal discussions with participants were held throughout the project to
gather immediate feedback and to ensure that we captured their evolving experiences.

Decision Rationale and Strengths (both projects):

We chose this multifaceted evaluation approach to ensure a holistic understanding of the project's
impact. The combination of observational notes, regular monitoring, reflective activities, drama
games, open discussions and case studies allowed us to triangulate our findings and gain a
well-rounded perspective. We avoided relying solely on participant questionnaires due to potential
language barriers and comprehension levels to provide a more personalised approach that respects
participants' comfort levels. This approach aligns with Pan's Theory of Change, which emphasises the
importance of multifaceted evaluation strategies that consider diverse inputs and outcomes to
accurately capture the complexities of a program's effects.

Ensuring Inclusivity:

To ensure that we heard everyone's voice, we maintained an open and supportive environment where
participants felt comfortable sharing their experiences. We actively sought feedback from both
consistent attendees and those who attended intermittently to capture a range of perspectives. The
case studies allowed us to deeply understand individual journeys and challenges, ensuring that no
participant's experience was overlooked. By combining various evaluation methods, we aimed to
provide a comprehensive and inclusive assessment of the project's impact.

In School and After School Project Outcomes



Outcomes
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Outcome 1: Improved Confidence - Graph Analysis:

The graph depicts a consistent upward trend in participants' self-reported confidence levels
throughout the project's duration, indicating that participants experienced improved confidence. This
positive trajectory suggests that the project's activities and supportive environment have had a lasting
impact on participants' self-esteem and self-assurance.

Brilliant Aspects: The sustained improvement in confidence levels showcases the project's success in
creating a safe and empowering space for participants to express themselves. The graph highlights
that the project's strategies effectively addressed the objective of enhancing participants' confidence.

Suggestions: To further enhance the impact, it could be beneficial to conduct targeted sessions or
workshops that specifically address self-esteem building, personal growth, and resilience.
Incorporating more opportunities for participants to share their personal stories and achievements
could also contribute to a continued increase in confidence levels.

Participant Quotes:

- "l used to be afraid of speaking in front of others, but now I feel like | can stand up and share my
thoughts without fear."

- "The support from everyone here made me feel like my words matter. I've never felt this confident
before."”

Outcome 2: Improved Communication/Expression Skills

Graph Analysis:
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The graph indicates a steady rise in participants' reported improvement in 'szp@ R
communication and expression skills. This demonstrates significant growth in this FoR o™
aspect. This trend suggests that the project's combined use of poetry, drama

activities along with learning leadership skills effectively fostered participants' ability to convey their
thoughts and emotions more effectively as well as being more comfortable and confident with
effectively leading a group through drama games by explaining and demonstrating.

Brilliant Aspects: The consistent upward trajectory reflects the success of the project in enhancing
participants' verbal and non-verbal communication skills. The utilisation of both poetry and drama
exercises contributed to a well-rounded improvement in expressive abilities. The experience of using
creativity in drama games also had a major effect | believe.

Suggestions: Incorporating more structured exercises that focus on public speaking, active listening,
and non-verbal communication could further improve participants' communication skills. Additionally,
exploring more interactive games that promote quick thinking and effective expression could enrich
the project's impact.

Participant Quotes:
- "l learned that there are so many ways to express myself. Before, | was stuck in my own head, but
now | can show what I'm feeling."”

- "The drama games made me feel like | could step into different roles and tell stories with my body
and words.”

- I felt more confident leading the drama games, Bruno and the team taught me different ways
to explain a game and the reason why we do these games, after i knew if it was easier for me
to introduce a game to my peers’

Outcome 3: Increased Engagement in Creative Activities
Graph Analysis:

The graph illustrates a consistent increase in participants' engagement in creative activities. This
trend suggests that the project effectively captured participants' interest and encouraged them to
actively participate in the creative process.

Brilliant Aspects: The ongoing rise in engagement emphasises the project's ability to ignite
participants' passion for creative expression. The variety of activities and collaborative projects
contributed to participants' enthusiasm for attending sessions and actively participating. It was quite
difficult to engage the participants at first due the timetable conflicts and other activities happening at
the same time but once this was rectified and the students were able to experience the sessions - the
engagement increased.

Suggestions:To further enhance engagement, introducing occasional workshops with renowned
poets, actors, or artists could provide unique perspectives and inspire participants. Organising



creative showcases or exhibitions where participants can share their work with a
broader audience could also amplify their motivation to engage.

Participant Quotes:

- "l used to think poetry and drama were boring, but now | can't wait for our sessions. It's like a space
where | can be myself."

- "Seeing everyone else so excited about creating made me want to join in. It's like we're all in this
together.”

Case Study of a Participant who attended both session ( In school and After School):

S. from Beachcroft was very shy and showcased low self-esteem in the very beginning of attending
our weekly sessions. She attended the in-school sessions at first and would only attend the after
school session if her best friend was attending but during this session she would stick like glue to her
friend, this was her safe space. As the after school sessions were something new she felt like she
needed a familiar face to feel comfortable. She wasn't all that vocal when we would ask her questions
or suggest a check in but would be very vocal when speaking to her best friend in the after school
sessions. We could see that she was getting something from both sessions but at times found it very
difficult to encourage her to attend, week to week to both. As time went on, this became easier as she
started to see our sessions as a new safe space to express herself. S, eventually began to attend the
After school sessions regardless of whether her best friend was attending. We saw the after school
session now became a new safe space for her to be. What was the big test of her commitment to the
project was that she had finished year 11 and therefore didn't have any more classes at school which
meant there were no in-school sessions but she would still come after school to attend our sessions.
She started to volunteer to run games or check in and generally have an input in the sessions. She
seemed to be able to do a lot more things without the need of support from her best friend. This
resulted in her participants in the final sharing, performing and also receiving certificates for her
participation and attendance.

Teacher/Staff Quotes:

"I've been amazed at how the drama activities have reached students with various learning needs. It's
a testament to the inclusive and adaptable approach of the team” - Support Staff (In school)

“Working with the WOC has been amazing, these sessions have done wonders for the students.
Especially during such a tragic time of losing one of our young people- working as a team really
helped the students get through such a tragic loss- it also helped me. These students have become
leaders in their own right. It has empowered them to step up, take charge, and contribute positively
both in and outside the classroom."- English teacher (In school)

“I've noticed a remarkable change in these students since they started the drama workshops.
They've become more engaged in class discussions and are more willing to express themselves
confidently. It's like they've found a new sense of purpose’- Support staff (after school and in school)



"The drama project has opened doors for these students, showing them that they
have potential beyond their challenges. It's incredible to witness their growth and
development.” Staff (taken from the sharing)

"This initiative has exceeded our expectations. The drama workshops have not only boosted their
confidence but have also had a ripple effect on their academic performance and behaviour." (staff
member who had witnessed both after and in school sessions once each and had seen the final
sharing)

"The drama project has been a game-changer. These students who used to struggle to communicate
are now taking the lead in group activities and presentations. The transformation is incredible."-
Support staff (After school)

"I've seen a boost in their self-esteem and emotional expression. They're learning to cope with their
emotions in healthier ways, and | credit the drama sessions for providing them with a positive outlet.”
Support staff, in school and after school)

"The drama workshops have given these students a sense of belonging and achievement that they
might not have experienced before. It's heartwarming to see them come together and support one
another."- Support Staff (taken from the sharing)

"The project has not only enriched their creative skills but has also improved their overall behaviour
and attitude. It's evident that the drama sessions have had a profound impact on their personal
growth."- Headteacher

These quotes highlight the project's positive influence on students' confidence, communication,
collaboration, emotional well-being, and overall development as noted by teachers and staff
members.

Suggestions:

-Continued Leadership Opportunities: Further integrate leadership development by designating
specific sessions for participants to lead warm-ups, exercises, or even short scenes. This could help
build more structured leadership experiences.

-Peer Mentoring: Establish a peer mentoring program where experienced participants can mentor
newcomers, fostering a sense of responsibility, community, and supporting smoother integration for
new students.

-More Showcases: Organise more frequent showcases or performances within the school to provide
students with additional opportunities to demonstrate their skills and boost their confidence.

-Guest Artist Workshops:** Invite professional actors, directors, or other artists to conduct specialised
workshops, exposing students to different creative approaches and real-world insights.



-Sustainability Plan: Develop a plan to sustain the project's impact by integrating 'Qp/} R
drama into the school's curriculum at the start of the academic year or establishing FOR SOt
an ongoing drama club that offers students continuous opportunities for creative

expression and personal growth.

-Evaluation and Feedback Refinement: Continuously refine the evaluation process by incorporating
more specific metrics, such as pre- and post-project assessments done on drama games, open
discussions and creative tasks, to quantify the project's impact on participants' personal and
academic development.

Project Summary:

The project successfully provided KS3 and Year 10 students at Beachcroft with valuable drama skills,
personal development opportunities, and collaborative experiences. Through engaging workshops,
participants demonstrated growth in their confidence, communication skills, and ability to work as a
team. The project's impact on participants' personal and artistic growth underscores the effectiveness
of drama-based interventions in educational settings. The development of leadership skills, enhanced
communication abilities, and increased engagement in creative activities have contributed to a
positive and transformative experience for the students.

Highlights:

A book was made featuring all the participants' written poetry including much of their peers’ who had
tragically and sadly passed away during the time of the Project. The book was given out to all
audience members at the final sharing, there was a total of 30 audience members and 18 students
and 10 staff members. When hearing the young person's poetry ( who passed away), it was very
emotional to witness the teachers, staff and young people's reaction, including audience members
who didn't know him, which proved just how talented this particular young person was and passing
away in such unfortunate and tragic events. This young person had immense talent for creative
writing and poetry, the WOC team were also really devastated to hear of his passing as he had much
potential and was on the verge of change just before the tragic incident.

There had been a significant change in the attitudes of the students' behaviour when it came to exam
preparation and studying and also attending the sessions regularly. Many students reported feeling
more confident preparing for and taking exams. It is also worth mentioning that when the in-school
sessions were not on the students still attended the after school sessions with some attending
regardles if their friends were going to be there or not. This was a huge difference to at the beginning
due to Timetable clashes, when the engagement was very inconsistent. The collaboration of working
with the English teacher within the time table hugely helped and the collaboration itself was really
impactful as WOC and the teacher were able to work alongside each other with the students to
produce an amazing final sharing. With the additional after school session run solely by WOC with
help of support staff also impacted the professionalism of the final show- although some disruptions
the students took the show seriously and stayed in the room for a much longer than expected which
had never been done before especially with a live audience. Working with a vulnerable group of



young people with different needs, focus and concentration, communication, <z% R
commitment and working together has always been an issue - having the in school FOR SOt
session as well as the after school session running weekly made a huge impact on

their learning, self confidence and hopefully their future aspirations.

Another highlight would be the 5 students receiving participation and attendance certificates along
with JD vouchers- this was a great initiative as the students were able to see and feel honoured for
the work they've done and had something to show for it as well as the final sharing and learning
outcomes- for these groups of young people | believe this was a perfect incentive that will hopefully
encourage them to continue and use the skills learnt in the future.

Adaptation and Exciting Future: Participants expressed a desire for more opportunities to collaborate
with professionals, attend creative performances, and engage in masterclasses. To meet these
aspirations, the project could consider organising field trips to theatres, inviting guest artists for
workshops, and creating platforms for participants to showcase their work to a wider audience. The
project's exciting future lies in expanding its network of support, diversifying its creative offerings, and
continuously tailoring its activities to meet participants' evolving needs.

This project has proven to be immensely successful in achieving its objectives of improving
confidence, enhancing communication/expression skills, and increasing engagement in creative
activities. The positive trends depicted in the graphs, supported by participant quotes and additional
quantitative analysis, reinforce the lasting impact of the project.

By fostering an environment of self-expression, growth, and community, this project can continue to
empower at-risk youth and serve as a transformative force in their lives.



