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This end-of-project report reflects on the progress and experiences of learners participating in the

Beachcroft after-school club over 17 weeks. The sessions provided a safe and supportive space for students

to build confidence, develop leadership skills, and explore creative self-expression through games,

improvisation, and peer-led activities.

Across the project, learners demonstrated increasing maturity, improved communication, and the ability to

facilitate activities independently. Despite challenges such as school disruptions and personal setbacks,

participants showed remarkable growth in confidence, resilience, and social skills, highlighting the positive

impact of providing a space where young people feel seen, heard, and valued.

The after-school project supports the social, emotional, and personal development needs of learners who

often face low confidence, limited self-expression, and challenges in peer and adult interactions. Many

participants struggle to engage fully in the school environment due to disruptions, lack of motivation, or

personal circumstances.

The project provides a structured, safe, and creative space where learners can build confidence, develop

leadership and communication skills, practice conflict resolution, and explore self-expression through

facilitation and collaborative activities. It addresses the need for positive, student-led experiences that foster

resilience, responsibility, and a sense of belonging.

The project supports learners’ needs by providing a consistent, safe, and engaging environment where they

can express themselves, take on leadership roles, and develop social and emotional skills. Through

facilitated games, peer-led activities, and reflective discussions, participants build confidence,

communication, and teamwork abilities.

The project encourages independence, resilience, and self-awareness by allowing learners to make

decisions, facilitate activities, and receive constructive feedback. By focusing on creative expression and

positive interactions, it helps participants navigate challenges, manage emotions, and strengthen

relationships, meeting both their personal development and social learning needs in a supportive, non-

judgmental space.



Participant Attendance January 2024- July 2025

Throughout the Year

Sessions:

We delivered 12 regular sessions, once a week, during term time from 28/01/25 to 17/06/25, on

Tuesdays between 3:30pm and 5:30pm at Beachcroft Academy.

We provided sessions for a total of 10 participants, with 10% of these participants attending 5 or more

sessions.

In all we delivered 46 participant hours of workshops.

Attendance:

Most learners who joined the sessions continued attending regularly, especially those showing interest

and motivation like O*, Is*, and Ia*. Some learners dropped out temporarily due to school disruptions,

personal circumstances, or low engagement.

Participants were primarily recruited through the school, with promotion by staff (e.g., Laurence) and peer

encouragement. Word-of-mouth from existing participants helped motivate others to join.

Participants learned about the project through school staff announcements and recommendations and

encouragement from peers who had attended previous sessions.

Attendance varied due to school suspensions, exam schedules, appointments, and personal challenges.

Weather and external disruptions in school sometimes influenced participation. Engagement was higher

when learners felt safe, valued, and able to take leadership roles in sessions.
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Participant Demographic Breakdown

The majority of the participants are female (70%) with the remaining 30% being male., reflecting the high

level of need and referrals for both genders to this project.

 100% of the participants are under 18, this is because Ormiston Beachcroft Academy, where they attend,

only serves students aged 5–16.

The ethnic breakdown of the group is 40% Black, 10% White, 20% Middle Eastern, 10% South East/East

Asian with the remaining 20% being mixed ethnicities.
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Project Overview

During the first term, the project focused on creating

a safe, engaging space where learners could build

confidence, explore leadership, and develop social

skills.

Sessions introduced icebreaker activities, games,

and peer facilitation opportunities, allowing

participants to take ownership of the space and

support one another.

Early weeks highlighted learners’ emerging

confidence, creativity, and collaboration, with notable

progress in communication and facilitation skills.

Midway through the project, learners were becoming

more confident and engaged, taking greater

ownership of the sessions. They actively facilitated

games, provided constructive feedback to peers, and

explored self-expression through improvisation and

leadership activities.

Participants like O* and I* demonstrated noticeable

growth in communication, confidence, and social

skills, while navigating occasional distractions or

disruptions in the school environment.

In the final term, the project focused on

consolidating learners’ skills and providing

opportunities for them to apply their confidence

and leadership in meaningful ways.

Participants, particularly O*, demonstrated

significant growth in communication, self-

expression, and facilitation, planning and leading

activities for peers and contributing to a teacher

workshop.

Challenges such as school disruptions and

personal setbacks were navigated with resilience,

while learners showed increased maturity,

reflection, and independence. 

The term highlighted the impact of the project in

fostering self-belief, emotional regulation, and

social skills, leaving participants better equipped

to engage positively with peers and adults in

school and beyond.
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Despite some initial hesitations and sporadic attendance, participants began to show enthusiasm, resilience,

and willingness to engage, laying the foundation for stronger relationships, self-expression, and personal

development in subsequent terms.

The sessions provided a safe and supportive space for reflection, collaboration, and personal development,

allowing learners to experiment with independence, problem-solving, and emotional regulation, setting the

stage for further growth and responsibility in the final term.



Taster Sessions & Referrals:

Participants were referred to the project primarily through their schools, with teachers and pastoral staff

playing a key role in identifying young people who would benefit from the programme. Many first engaged

through introductory taster sessions in previous years, which provided a practical insight into the project’s

creative approach and encouraged them to join more regularly.

Schools and partner organisations supported this process by promoting sessions, recommending students,

and creating space within the timetable for participation. These tasters proved essential in breaking down

barriers, sparking interest, and building trust with new participants.

Partnerships:

This year, partnerships played an important role in supporting the delivery of the project. Ormiston

Beachcroft Academy (our residency) provide a space within the school and referred participants, ensuring

that young people most in need could access the sessions. Collaborations with teachers and pastoral staff

were key, as they supported consistency and created a safe and welcoming environment for participants.

While there were no external trips arranged by the project, schools facilitated enrichment opportunities

independently, complementing the creative work taking place in sessions.

“The difference between this session and in school sessions is that people that are serious and actually

want to do it come to the sessions after school but the in-school sessions are people that want to escape

lessons and are not serious.”- After school student, O*

“So chuffed to hear this great news! What a brilliant creative collective of facilitators that Pan are. As an

educator with over two decades of experience working with young people from challenging backgrounds, I

can say I have witnessed so many young people over the years who've been enabled to think and feel

differently due to the enriching creative space facilitated by Pan, even myself, an adult in the Autumn phase

of life feels Invigorated and enriched after collaborating and participating with Pan workshops. Onwards

and upwards to the Pan Team in delivering endless possibilities and potential."- Headteacher on WoC

starting the After School sessions again.

Funders:

WoC Beachcroft Residencies After School Project was generously funded by The ScottishPower Foundation

Awards Education Prize this year. The work would not be possible without this funding.

External Partnerships, Funders & Supporters

Performances:

There were no formal performances this year, following a decision by the Project Director in consultation with

the school. Due to inconsistency in attendance, with only one student regularly attending more than five

sessions, it was not possible for students to devise a full production. However, sharing and performance

elements were embedded throughout, often taking the form of students running parts of the sessions, such

as warm-ups or activities, or presenting work-in-progress’. These informal sharings allowed participants to

build confidence and gain a sense of achievement without pressure. This was particularly important in the

after-school sessions, which are designed for students interested in developing leadership skills and

exploring facilitation.

Trips and Special Events:

No external trips or special events were arranged by the project this year. All off-site activities and events

were coordinated independently by the schools, with students participating outside of project delivery time.

On occasion, project sessions were cancelled or rescheduled to accommodate school-led trips and events.

While the project itself did not host additional outings, its flexibility allowed students to benefit from both the

school’s wider enrichment programme and the focused creative work provided within the project.
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We examined the impact of the project on this year’s participants using a mixture of self reported reflections

from the participants, both written and verbal, session reports from the Project Director, as well as

observations from the sessions, using the Pan project objectives to measure the success of the project which

are:

Improved confidence 

Improved communication/expression skills 

Increased engagement in creative activities 

A baseline assessment is taken of each individual participant when they first attend the project, with further

assessments taking place each month. At the end of each term, participants are asked for their feedback and

to share their experiences of the project. Case studies for a few participants are also written at the end of the

project.

The variety of evaluation methods allows the collection of both qualitative and quantitative data. The weekly

staff monitoring allows the team to see small changes in an individual participant’s progress, as well as

identifying any additional needs a participant might have. Participants have a wide range of life-experiences,

so monitoring exercises focus on observing the change in participant progress against outcomes, rather than

observing the overall level. The individual case studies allow a focus on the journey of each participant.

Direct feedback from the participants allows us to fully cater to their needs and for our project goals to be led

by them.

There are some limitations to our evaluation methods, including written and spoken language barriers,

experiences of trauma resulting in a loss of agency in participants expressing their feelings and participants

responding to questions with what they ‘think you want to hear’. The goal is that the variety of methods

mitigates these limitations as much as is possible.

Below is a graph showing the average progress of all of the participants across the year. There was

noticeable improvement across the year for all three categories that we measure.

Evaluation
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Individual Participant Evaluations

Below is a sample of individual participant growth in our key areas across the year.

All participants increased in all three areas across the year.

Key Words

From the evaluations run across the year, the following key words and themes have emerged as the most

prevalent, and give a snapshot towards the impact of the projects on the participants.
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Key Outcomes

Participants consistently reported feeling more confident, supported, and able to express themselves.

Feedback highlighted increased self-belief, improved communication, and enjoyment in taking on leadership

roles. Observable progress included enhanced social skills, better emotional regulation, and the ability to

facilitate activities independently.

Some learners demonstrated creative growth, experimenting with improvisation and game design, while

others reported applying skills outside of sessions, such as collaborating with peers or engaging more

positively in school. Friendships strengthened, and participants became more reflective and articulate,

showing resilience and motivation to continue personal development both within and beyond the project

environment.

It’s important that we also nurture the participant’s wants from our sessions as well as focusing on the key

objectives. However, with feedback from the participants, it is clear that there has been good growth within

Pan’s key objectives, as shown below.

Improved Confidence: Participant feedback

Participants showed clear growth in self-assurance and willingness to take on leadership roles during the

sessions.

Participant Feedback/Observations:

O* expressed his progress, saying, “It’s like I’m a hatching egg and when I open up, I’m more

comfortable.”

Ia* demonstrated increased confidence in facilitating activities and articulating instructions to peers.

Participants were observed taking initiative to lead games, explain rules, and give constructive feedback

to each other. Participants gradually became more comfortable expressing opinions during discussions,

showing bravery in contributing ideas and handling challenges independently.

Improved Communication/Expression: Participant feedback

Participants developed stronger verbal and non-verbal communication skills, becoming more articulate,

expressive, and confident in sharing ideas.

Participant Feedback/Observations:

Observation of M*: “She chose to facilitate Mafia and, after some guidance, put more effort into

explaining the game creatively.”- Bruno Correia, Project Director.

O* showed noticeable improvement in voice projection, eye contact, and clarity when explaining

activities, reflecting increased confidence in self-expression.

Ia* became more articulate and reflective, clearly communicating rules and giving feedback, while

learning patience when others needed clarification.

Participants engaged in discussions about conflict resolution and emotional expression, sharing opinions

respectfully and listening to different perspectives.

Peer facilitation encouraged participants to experiment with tone, character, and improvisation,

enhancing their creative expression and ability to convey ideas effectively.
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The participants used the following words to describe WoC

Beachcroft After School project: “Fun,’ safe, creative, confidence-

building, supportive and inspiring.”



Increased Engagement in Creative Activities: Participant feedback

Participants became more involved in creative tasks, showing enthusiasm, imagination, and initiative in

games, improvisation, and facilitation activities.

Participant Feedback/Observations:

O*: “It’s like I’m a hatching egg and when I open up, I’m more comfortable.” – showing his willingness to

explore and express himself creatively.

O* actively participated in improvisation exercises like ‘Park Bench’, exploring different characters and

demonstrating strong comedic timing.

Learners took ownership of activities, choosing games to facilitate and experimenting with creative ways

to explain or adapt them.

I* and Ke* showed enthusiasm in leading games, putting energy into character and performance, which

inspired peers to engage fully.

Participants applied creativity beyond the sessions, reflecting on activities, generating ideas

independently, and demonstrating problem-solving in playful, expressive ways.

We also asked the participants what they would like to do at the After School sessions

in the future, and they said the following:

Future Aspirations/Participant Feedback:

Participants shared ideas and hopes for future sessions, reflecting their interests in leadership, creativity,

and personal development.

Quotes/Observations:

Omar expressed interest in continuing to facilitate activities and lead workshops: “I want to be able to

run the games and help others feel comfortable like I do now.”

Learners indicated a desire for more creative and improvisation-based activities, enjoying the opportunity

to experiment with character and expression.

Participants wanted discussions on conflict resolution and emotional regulation to continue, saying it

helped them manage situations at school.

Some learners hoped for more opportunities to plan and design activities independently, building

confidence and ownership in the project.
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Artist Facilitators

Bruno Correia – Project Director

Bruno Correia is an actor, musician, and facilitator, and the

Project Director for Weapon of Choice’s work in alternative

provision.

A former participant turned facilitator, he now leads the

Beachcroft Residencies and has over five years’ experience

delivering projects in pupil referral units such as Beachcroft AP

Academy and Camden Centre for Learning.

Bruno also helped pioneer WoC’s first school residencies,

working across schools including Haverstock, Hampstead, and

Acland Burghley. 

Passionate about empowering excluded young people, he

combines artistic excellence with youth work values, training

young leaders and ensuring all voices are heard.

Ehireme Omoaka – Artist Facilitator

Ehireme Omoaka is the Project Director of the Weapon of

Choice Theatre Project, the after school theatre group, and the

producer of Pan Talks: Poetry Night.

A former participant of WoC, he went on to become a facilitator

and now directs one of the WoC projects, bringing his lived

experience and passion full circle.

Alongside WoC, Ehireme works with Poetic Unity, is a freelance

facilitator, and the published author of ‘Points of Contact’, a

poetry collection exploring themes of family, fatherhood, nature,

the Black experience, and youth identity. A performance poet

and storyteller at heart, he uses his craft in creative writing and

spoken word to empower young people, helping to fill the gaps

he once faced himself.

Brie-Morgan Appleton – Peer Facilitator

Brie-Morgan Appleton is a facilitator, actress, youth worker, and

teaching assistant.

She first connected with Pan after seeing Weapon of Choice

perform at her school, joining through a taster session.

From there, she became a peer facilitator, and has since grown

into a facilitator for both WoC and Fortune projects. Drawing on

her own journey from participant to leader, Brie brings relatability,

creativity, and commitment to supporting young people through

her work.
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Case Studies

The following are a few case studies of participants, mapping their progress across the year.

O* began the project as a quiet and shy participant, hesitant to take on leadership roles. Over the weeks, he

demonstrated remarkable growth in confidence, communication, and facilitation skills.

By mid-project, he was running activities such as ‘Bing Bong Name’ and improvisation exercises like ‘Park

Bench’, showing creativity, eye contact, and clear articulation.

O* also developed reflective skills, recognising his progress: “It’s like I’m a hatching egg and when I open

up, I’m more comfortable.” By the final term, he confidently led the check-in and actively contributed to

discussions, demonstrating increased maturity, emotional regulation, and social awareness.

Ia* consistently engaged in sessions with enthusiasm and energy, often showing initiative in facilitating

activities. He appreciated the safe environment, which allowed him to showcase his strengths and interact

positively with peers.

Throughout the project, Ia* improved in patience, clarity of instruction, and reflective communication,

learning to manage distractions and maintain focus. He enjoyed the leadership opportunities and peer

feedback, which helped him recognise the value of collaboration and attentive listening.

Ia*’s growth highlights the importance of providing spaces where learners feel seen, supported, and able to

develop confidence and social skills outside the standard classroom setting.

Initially Ke* was hesitant to attend; low engagement due to past absences. By mid-project, encouraged by

peers, Ke* began facilitating games with energy and creativity, adopting characters, accents, and

mannerisms to engage participants.

Towards the end of the project Ke* fully participated in sessions, contributing ideas, and facilitating activities

independently with confidence.

Participant Observation: “She would put on a character every time she was about to facilitate a game, which

really got everyone’s attention.”

Is* was initially reluctant to attend; sporadic school attendance affected engagement. Midway through the

project she took on peer facilitation, supported other learners, and displayed natural leadership qualities.

At the end of the project Is* confidently facilitated activities, provided constructive feedback, and positively

influenced peers to engage.

Participant Observation: Is* encouraged Ke* to attend, showing initiative and social influence.

Key Outcomes from both: Increased leadership, confidence, facilitation skills, social influence, and

collaborative abilities.
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Conclusion

The project year at Beachcroft provided a safe, creative, and supportive space for learners to build

confidence, develop leadership skills, and enhance communication and social abilities.

Across 17 weeks, participants engaged in games, improvisation, peer facilitation, and reflective

discussions, demonstrating significant growth in self-expression, resilience, and collaboration. Learners

like O*, Ia*, Ke*, and Is* showed remarkable progress, taking on leadership roles, facilitating activities,

and applying skills outside of sessions.

Despite challenges such as school disruptions and personal setbacks, the project successfully fostered

independence, creativity, and a sense of belonging, leaving a lasting positive impact on all participants.

Throughout the project, participants made significant progress in confidence, communication, and

social skills. Learners like O* and Ia* developed leadership and facilitation abilities, confidently running

games and contributing to discussions. Ke* and Is* showed increased engagement, creativity, and

willingness to support peers.

Across all participants, improvements were observed in self-expression, emotional regulation, and

resilience, alongside enhanced reflective and collaborative skills. Many learners applied what they

learned beyond the sessions, demonstrating growth in independence and problem-solving. Overall, the

project enabled participants to explore their potential, take ownership of activities, and experience

tangible personal and social development.

Next year, the project will focus on expanding participation, increasing consistency in attendance, and

providing more opportunities for leadership and creative expression. Sessions will continue to develop

confidence, communication, and facilitation skills while introducing new activities that encourage

problem-solving, collaboration, and emotional regulation. Greater emphasis will be placed on

supporting learners to apply skills beyond the sessions, including peer mentoring, planning workshops,

and leading activities independently. Strategies will also be implemented to engage more learners,

strengthen school partnerships, and create a sustainable, inclusive environment that fosters personal

growth, resilience, and a sense of belonging for all participants.

Next year, the project aims to build on the progress made by focusing on consistent engagement,

expanded leadership opportunities, and deeper creative exploration.

Goals include improving attendance and retention, fostering greater independence in facilitating

activities, and supporting learners to apply communication and social skills across school and personal

contexts.

Additional objectives involve strengthening emotional regulation, reflective thinking, and peer

mentoring, while introducing new creative challenges to maintain interest and motivation. The project

will also work closely with school staff to enhance promotion and accessibility, ensuring more learners

benefit from a supportive, inclusive environment that nurtures confidence, collaboration, and personal

growth.

We look forward to another year of Beachcroft After School Residency and the joy and development it

can bring to young people.
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